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ABSTRACT

The missjoh of this study is to‘!ﬁentify reasonable
standards for the’space requirements of' a small high school of under
100 students--perhaps even as small as ten--remote both in distance’
and social structure from the mainstream of -the, normal American
educatioral system and to identify, at least conceptnally, how such
space can be used. Throughout the study itThas lteen 1lperat1ve to
recognize that the missioid is 'to prcvide "planning criteria™ not .
~ w"design criteria™ not design soluticns and that it still remains the
responsibility of the community and its architect and tonsultant to
design the facility that recognized the unlqueneSS and distinctness
~ of each individual.ccmmunity. Throughout it is assumed that the
school program will conform to the required state curriculum -
standards, that space guidelines adopted by the state planning group
-will be used, that space guidglines should be equltable among schools
- of varying size and program, and that the delivery system for the
;;, ~buildings has not yet.been establisted. (Author/IRT) .
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Aiagka Small High School Planning Study

Introduction )

What happens if you plan a small high school of under
100 students - perhaps even as small as 10 - remote both in
distance and socjal structure from the mgain stream of the
normal american educational system? ow do you bring
students in these schools the “IEZ life”’ experiences which
prepare them to contribute to or may be only, survive in
the complex socio-economic stru of the future? How
do you bring to students in these areas the knowledge base
with which they must work? How do you bring to the
gifted the opportunity to develdp their individual talents -
and to the average the opportumty to gam his highrest poten-
tial? . /,/

These are some of the questions which surroup(the planning
for small distal high schools in Alaska. 'l;bey affect the types
of programs to be considered, as we )l the buﬂdmgs in
which these programs will operate. -

Our mission is .,to 1dent1fy/1€asonable standards for the
space required for these higlyschool facilities, and to identify, -
at least- conceptually, How such space can be utilized.
Throughout the study, it has been imperative to recognize
that our mission is te provide “planning criteria’’ not *“‘design
criteria” nor design solutions, and that it still remains the
- responsibility ©6f the community and their architect and
consultants_fo design that facility which recognizes the
uniquendéss and dlstmctxveness of each mdmdual commiunity.
/
Assumption: It is assumed that each of the high schoal
programs “will conform to the required State standards
g mgludmg ‘Jour required units of work in the Sth and 10th
' - ,grades plus two e¢lectives, and threa req units of work
/' in the 1 Ith and 12th grades plus three electives.
\ /’ Thxs ‘program is based upon’ the traditional Camegle umts
o= . - requiring 180 days of 1nstruct10ns
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Assumptlon‘ Itis assumed that the space guidelines a'c'lopted

* by the State Plamning Group be used not only by the
State as a guideline for allocating construction space dmd
dollars to. communities but will also be used as a planning
guide by those communities in the. selection of programs
and the coordination of local existing resources with new
proposed building faahties

There were some distinct ptions which were made

7 T concerning the development of space guidelines for small
high schools=" These were influential in establishing the de-
. signation of an amoéunt of space to ,bc pmvnded for each
\ enrollment group. ,
FACIL/TY Sﬂﬂcé' GU/D?A/E.S ' o
L Aks EsTiouseD By / —— ‘L : , :
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SBACE STANDARDS ~ ;
SHOULD AL . ~ I
ya E Assumption: Space guidelines should be equitable among
w 74 7. '45 schools of varying size and differing program. It is assumed
ACANS SCAEOLS aﬁ‘ that ‘the overall administration of the program would require
[/ ING S/ZE a consistent allocation of space for each school dependec
52/,\/6 upon its present and/or anticipated enrollment. It is re
cognized that each community may have_some existin
resources which can be used to supplement space o progran
- activities whereas other may have little, if any. Therefore
variations in the allocation ,of space may exist dépendin
, upon these resources. No attempt has been made“in thi:
. -study to. amive at such variations. It is assumed for the
~ " purposes of space guidelines that each-community will begis
N with little, if any, available space resources and these wil
be recognized in the proceseeof identifying and phonzxm
o - _educational needs. * - .
! . !
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E ' Assumption: The “delivery system” for the buildings has

not as yet been established. \Thus, the buildings may take

- many forms depending upon local <limate, and community

©77 . attitudes, as well as size and program. The space standards,

therefbre, must not assume any geometric planning modufe

but must remain adaptable to the specific design criteria
estaplished for the building. -
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For th"eﬁ'Moses of epace allogation, .categones of design
enroliment were established. 'lfhe original proposal was to
~ have a series of design enrollments in small increment from
" 10 up to and including 500 students. .However, these incre-.
ments became difficult {G deal with because of their narrow
range and therefore wgre reduced to a limited number.
These Categories do not- suggest ‘that they represent appro-
priate “numbers for effective’ educational programs, but
rather were selected for ease in projecting fpace gmdehnes
Inrterpolations of envollments within® these categories can be
made if desirable, partrcularly )n the’ larger enrollment
categories. ¢
Obviously, the mgst difficult spage guidelines to project
are those for the.smaller enrollments, particularly under
100 students. Here {fie- type of program to be conducted, .
other community resources available, the quality of the
educational -faculty, «¥id the intensjty-of the students them-
selves all may have more to bout the success of the
program than the amfount of*the’sgace available.

RECOMMENDED . \

DOES/GN maumms
10-20 -
21-32 ‘ -
33-4¢ _ ; . ’
47‘ 62 ‘f‘ . ". . Tiv s
63"50 - o
8l-99 LT .

Des*n Enrollments

N
o

Space guidelines have been }‘projected for design enrollments
of up to 99 students using hstructional, unit enrollments.
Above 100 students it is suggested that 150 gross square
feet per secondary student bé used. . .

It should be noted that the summatlon of mdmdual space
guidelines will result in facilities of excessive area because
of the projection of space requrrements for individual activ-
. ities. Once -the educauonal program has been selected,
" the Arclutec( and Educator should éstablish the specrﬁc
—_ ~based~ on " the gurdehnes Consrderation of
multr- jonal use, space sharing, or program shanng should
be made/ in determining the final space allocation. The
impact of these possrbrlmes will be drscussed further in the

- conceptual médel. -
Space guidelinés have been dmded info 4 related areas:
‘acaderhiv area, skills area - workshops, activity areas, and
sup facilities and servrces ,




Distal High School
_ ) Distal Alaska
What would a small high school for 30 - 40 students in a
_temote area of Alaska reaily b€ like? What would be the
design criterfa that should be uséd to develop a school of
2 this size? How would you go about establishing design

criteria for a facility in a remoté location with so few sty-

dents? Let us presume that the small, ﬁémote com-.
munity of Distal, Alaska is to havesa\new 4school built
i W What would be the conqeptual, model-
‘that co followed to develop a facility such as this?

Let us presume that the Commuﬂity School Committee fo}

Distal has been told that it qualifies for a new high school
’ facility under, the stite program. The Community School

e Committee has worked with the State Department of Educar-..

tion goals ‘and proposed curriculum by utilizing the Phi
- Delta Kappa priorizing technique: They are now ready to

establiéh the Design Criteria for their school facility with

.the Educationaland Architectural Consultant. ° -

@ Eouecar L
‘ i WILL PE &STABLSHED
LY EACH COMMUMNITY : .

. | A

)

The Community School Committee has also made an inven-

tory of the resources available in the local community to -
suppiement the educationat program. This has been record-
ed for use in the development of an overall program for the
high school in the manner recommended by the State Ed-
ucational Board. They have also inventoried the other

physical facilities which are available to them in the Elemen-
tary School and which might be coordinated.with the Hi
School program.- Although limited, these facilities will
supplethent an otherwise meager and sparse resource of
spacfs,ava_ilable for high school educational programs.

14
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| @ EDUCATIONAL GOALS _ : '
© SHOND EXRESS T . .
N/QUENESS o TrHE - . : -

@MY e

- . The educational goals and ‘curriculuth developed by the
: - Community School Commi#tee expressed the uniqueness
- -of the Community of Distal, Alaska and indicated those .

specific programs which could be of advantage to their

students. This uniqueness should carry through for the pro-

> gram for the facility “design and this should also reflect
the needs and resources of the Community in all areas.
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The Community of Dista] presently has about 30 students
‘who are of high school 4ge. By the time the ne cility
Is available, they will have befween 35 and 40 igh

“school students, including those coming up from wer
‘ : .. grades. They hope to be able to retain the students of the
uppet grades by having a program of high interest and moti-
vation; however, traditionally many of the 11th and 12th
graders have been lost to the high school program as they
“have seen little or no benefit in continuing their education.
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417£§NA77V£‘ CONCEPTUAL *
: SAALL M SCHEO0L

. The Q(‘Zommum'gy School Committee recognizes -that there -

are 2 possible alternative conceptual models for a high school

“program for the community; either one based upon an in-

dividual iearning program for each student or another based

upon a program of flexible scHeduling and reachingcby the

faculty. As neither the facility not-the teaching staff is-as

- - -yet a reality, it must be recognized that the potential facility
o * must accommodate either of these programs. It must in
' essence, not stand in the way of any potential program wmch

a crgatwe staff might develop for the high schoal

3

/-'AC/Z/7)! M057’ ACCMIOBATE ' > . -
| EITHER W .

4

‘The Community School Compmittee hopes that the program
and facilities can provide every student with the possibility
to make a physical and psychological transition from the -
rural and” remote situgtion of D15tal Alaska to.the wider

areas of the State and the worldt
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] This implies that the program and the facilitywshould present’
- a variety of human values as well as fields of knowledge for
each studeqt to explore, become familiar with, and prepare
to confront. Few if. anyt of the students have had the

' . / opportumty to travel .extensively to the urban areas of

“‘either Alaska or the States and are as yet unfamiliar with
12any of the opportunities and risks which they may con: *
ont. The hlgh school program should allow each student

’ B : _ toexperience sucl:h risks without-serious pepalty .
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. . - Surmeunting this all is the desire of the Commumty School

& ’ ’ . Committee that the néw faciljty should provide a quality .
. . envxronment for effective education to thé extentgpossible
“in the remote area of Distal, Alaska. It is reco, d that
« not every opgortumty can be' offered but, to the degree
' . posgible, opportumtles should exist for each of the students
- to fulﬁ]l their .highest potentlal and deepest expe;:tatlons

r'd

-




. FACILITY SHowo V}ac R T
UL QaLTy waa’}/r R |
: EFF!CT/VF’ sz - L

’ " ‘

-
.
.
-

, ‘ . Thus, the educational'goal; expressed by the Corr;munity .
' ... School Committee and their Phi Delta.Kappa explorations
Y s shouyld pe reflected in the educational program for the
facility {tself. Once the program is identified for the ficility,
« the educational and architectural- consultant for the, com-
. munity School Committee can then develop a design which
- ) - best suits the needs of that program. ' . /L

B
[ RACILITY DES/GN MUST REFLECT ST I
C NEELDS a0 - T~ " , .
o Resoukess o o
v ) ‘Conversel'y, it must be accepted that the .faculty éomiag’ to - -
" the new facility must be carefully selected so that they are-
] generalists in their fields with silfﬁgient intgrests and con-
- - ) cerns not to be of narrow vision. They must recognize that
’ > s - v thei’r particular field in a small school such as this, must be
. . , approached with extreme flexibility and individualism to
e allow each student to pursue the field at their own level. 9
' ‘\‘lli ) . ‘//, .; . I 1' PN ’ , ‘ : B . @
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In_addition the: faculty Fr\i"mst‘ recognize that the community
has something to offer to the educational systém. The local
" business people, professionals, and technicians can supple-
ment their individual endeavox
signiﬁcant}y.

BUSHESS,

A ;.e'sw:mm O TECHKILANS
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. SAMLL MIGH SCHOOL . ROGEAM o~
= . SHOULD BE DABED o | Y - .

Qs Logiys

AGJAELL AS - - - ) - - ‘.‘ \

. cLaseRoom TEACHNS . -

T;l ommunit).' School Commiftee- has recognized that a
‘- . } high school program muist have a $trong base in indi-
; wdﬂal‘ learning where students seek knowledge as well as

. classroom teaching where the teacher imparts knowledge. It
is essential that the learning program be based,upon s%tudent
managed system.as well as a teacher controlled system,
-Therefore, it is essential that each teacher have a home base

e . : which they can use in addition to the classroom area -tp

develop teaching plans, to counsel individuals in their par-

W - ticular pursuits, to evaluate the progress of the students
T ‘ * with the students and/or their parents, and to gather and

-f@,_ - develop information for new course curriculym. *

.
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If, the high school. students are to have thd possibility for
individual initiative, it therefore followsmthat the facility

. will be multi-graded, rather thdg sequentially graded. Each

person in the schqol will be able to.go to classesWjth students
of other grade levels and. thereby will be ,able to,mix their

* experiences togethei. Each will perform at his own level and
learn at his own pace, even though they are in class with a .
student of a higher or lower grade level. This will mix
ability levelsqin such a_manner tHat the upper classmen .

. Will be able to help the lower classmen and, thereby, become
a part ofthe teaching as well as learning experience.
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Therefore, the building itself should be able to accommodate . -
unique - teaching and learning. methods which might not be
appropn’ate, ina high school of larger number. :

. How Would a‘:umculum be Set up fof a small. \_;h.school
of "this nature" There are some unique organizational de-
vices which' can be used to make the curriculum and the
program mere effective for students who are.lehmmg on an
mdmdual rather than a group basm These mc]ude the

followmg.

.Phasing -

’

1 4 ¢

OF SUB./ECTS

-
L]

-

H

-

The phasing of curriculum coptent can widen

the vanety of subjects’ available to students.

A large number of students in the -school can
study one major curriculum -topic at a time.

. ’ \ Phasing assymes a non-graded structure which
g " allqgs a 9th grader to be in the same class with
o “an 11th or 12th grader. This eliminates the
~ need to offer afl cousses of a payticular area,
VEAR / V&AR 2 such as Soience or Social Studies, each year
. , ) but allows them to be offered in alternate years
| B/OIOGY. , ori a schedule which allows every.student to have "
‘ | CHEMISTRY the Gpportumty to take them during the 3 or
4 year" high schpol cycle Phasing may also
- * accoriplish one othensense of community for the
LA TIES oG 5!2'} . students allowing all’ of them to be engaged in
1 . one major endeavor at one time, therefore focus-
N ANG 2 | ing not only their in-school but also their out-of-
FORLMG T D school efforts. . !
PHAS/ING | .
= cuee/a/zwf ConrEnNT C e e
WAL WIOEN THE VAGIETY e
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Multi-Grading = ; o

o The multi-graded approach used in Distal High School is
also a unique organizational pattern- lendmg do its success.
T By using ‘multi-graded class groups, we' can upgrade ‘the’ °
curricillum, mix the experienced with the inexperienced, -
. gain stability and continiuity and have a side ben€fit of having \
. . kids teach other kids. This is partxcularly true m areas
j ' ) n suchasmuslc art, andsknllsareas

-~
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P . . Another device can be short-term mini-courses. These can”
%" i spgco up the curriculum by offermg a quick and intense
- © . involvement in a particular subject area for a short penod
. of time; 3 or 4 weeks or eeven 3-or 4 days, if the time and
. ) ' _ human resources ar¢ available. For ‘example, 3 talented .
person in a particular field such as soap stone carving, weav-
ing or art, or scignce could establish 3 program in which
s all students are invqlved for 2 or 3 days or a.wgek . ..
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A ’ 5 ) T Uncommijtted-Time .
. Unoomxmtted time is another way of ennchmg the program

. of a small lugh school. The normal high school ‘students
. ‘ racing from " class to-class may not have the time to think
/ " by ‘themselves, evaluate their own situation, and develop
R / : their own program.’ They may not-have time to do anything

[ ’ except [listen to the teagher.~ A considerable amount of .

time left “open  for both students ‘and teachers ‘to ‘use at

) : their own dlscteuon allows fér small /group enterpnses,
" individual mdepth research angd study, remedial learnjng in
»those areas where-individual students have reed, and flexible -

- “scheduling of laboratory and skxlls area workshops . -

Ihe Leammg Resource Center is the focus of the learning
expeﬂencem Distal High 1- In the Learning Résource
« . . Centér a: variety of:in ctional aids including books as

- o ‘in the visual aids such as slides, films, vidio-tape are avaxlable

’ : , fo students either individyally or in groups. Thus, the stu-

. ' . dent is able to experience a world of information at his’
> S -.  finget tips and according to his need. The Learning Resource

: ’ ’  Center ,is also the physical center of thé learning activity of
the small high school. 'On one hand, it is the focal point:

for material resources including teaching mtedia as well as-

learning spaces such-as classrooms, laboratories, and skills
c_enter workshops. It is also the focal point for the human
sesources of the teachers, the librarian, and guidance people.
) This Learning Resoum Center dnd its adjacent areas form™;
R - . the academic core of this small high ‘ool

\‘qﬁﬂfl‘! ‘_,,.. ()

] W%
’ /‘147'5(/?(. AND AN RESOUTCES s
Toooa s - comeosE THE
i, = - ACADEMIC core
S ~ ]

o | . 4 17 -

-

\/ . o we‘s maps, charts, slides, models, and new :eachmg media -

1S.



_There are three types of learning spaces envisioned tp be/used
“in Distal High School.: An individual studies base should
be available too- for-each student where he can.follow his

" individual quest for kngwledge, and which' can serve ds a *

headquarters for his’atademic pursuits. Group meeting
rooms such as classrooms, seminar .rooms, laboratories
should be ‘avﬁi,lable for English, Social Studies, Math, and
Science.. Skills workshops require very special sorts of

services or accommodate very special sorts of activities such
’ L

as woodworking, arts and crafts or industrial mechanics.
Each of these types of spaces performs specific needs for
program activities in the small high school learmng program )
Students may spend as much as, half their time in individual

study in a carrel or in a skills workshop. The remainder of -

their time can be in group learning situations in classrooms,-
seminars, or laboratories.

The individual learning!base for each student is an important
component of the small high school program. In Distal
High School, gery student shou]d have such a learning space
for his own;. either a study carrel which provides space for
books, a locker, a file cabinet, and a place to bring audio-

‘visal equipment or a skills area in which he can pursue

an mdrvxdualmterest intensively if he so’desires. ..

v
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The group spaces can be either a small group §r may include
as many as 15-20 students if two classes come together for
any particular purpose. More likely in Distal High School,

_there will be spaces for 10-12 students to meet with a teacher

to engage in a particulaf scheduled class or study activity.
This may include watching films, participation in business
or mathematics, laboratories with equipment, such as calcila-
tors or typewriters, or in scilnce laboratories engaging
in Chemistry, Physics, or Biology. The basic science labora-
tory in Distal High School should be a very flexible arca

which can be_ used for several types.of science on a shared

basis as science programs are phased from year to year

- This may be also true in vocational areas such as woodwork-
* inf, metals, and electronics. -




.~ The Leaming Resource Center is supplemented by work-
-"‘shops and activity aréas of specidl-ridture such as science,
- business vo,cati?dal areas, fine arts 4reas, and supports and

service areas. R :

s ACADEMIC CORE Y
T /8 SUSDLEMENTED By ~ -

WORKSHOPS wo ACTIMTY ARELS -

Workshops may also be available for home living activities,
e - . and arts and craft activities. These might also be phased
/ from year to year or term to term dépending upon the num:-

. ber of students interested in a particular course or the cur-
riculum fgtabﬁshed by the Community School Committee.

.




* economize’the cost of the facility.

T SCES /N MUTI-GRADED ScHool

UNIVERSAL

One of the considerations in the design of a small high
school is the chardcter of #paces in the facility. They can be
of two types; either “Universal” space in which diverse
activities can occur simultaneously or sequentially or “‘ar:
ticulated” space which can only accommodate one type of

_activity. /It is important to recognize that universal space

which wiil accommodate more than one Qctivity over a
period of time should receive the priority. -

- Y
Altheugh articulated space can provide for specific activities,
it is the least efficient use of space. If specialized space
is provided for each activity, .the total space required for
‘a school will probably exceed the space available in the

~ budget. The use of universal space which.can be multi-

furtctional can reduce the overall space requirements and

-

-8

cav oE ' C =

AricuaTED : | |

-

-
.

. There are many ways  which space sharing can provide
space and program flexibjlity in a small high school. It is
important that these be explored in the design of the building
as much as possible so that the maximum numbei-o‘f oppor-
tunities can-be provided to the students.

]
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Y . \
For example, programs can share space by rotating the use
within the space. This is very common in the general aca-
demic area where such things as History, Economics, and
Social Studies may all share a common space a

Programs can also share spaée for common activities. For~
. example, a science laboratory may have one area specifically -
designed for Physical Sciences while another area of the.

. room can be designed for Life Sciences. The space in between - v

can be a shared work area used by both depending upon»
. the need at the time. - -

S8 .
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PROGRAMS SHARE SPACE |
Commor: SERVICES .

-~

Programs can also share space by cemmon sérvices. é
cominon cote of services and utilities can serve several pro-
grams. Thus, and Art Lab may alsc be able tose’veasa
Science or Home Living Laboratory if it has appropriate

~gtoragé and open space. The common shyged core can

inchide’the sinks, work space, and basic equipment.

13
o,

Each
The pivogram “can have a strong emphasis on individual
student gesponsibility and participation in learning programs.
Through: thése means, the individual’s ability and desire to
direct his own learning for a_ productive lifetime can best be
achieved; In addition, Distal High School can recognize
ifinovative teaching programs which may not otherwise be
copsidered. Programs such as Team Teaching allows each
teacher to do his best job in his best subject-by cooperating
with ‘other faculty members.

student can have ihe opportunity to explore, learn
and achieve ayﬁis. own speed and to his ultimate capacity. »

W,



Another. program, variable group sizes, can allow sizing each
group according to the learning process being used or material

being studied. Large groups can leam. basic concepts or - e
knowledge Medium size groups-can learn ideas-or tech- =
mques Small groups can exchange and examine ideas to- .
b gether and individuals can search and expenment “with .
( . spemﬁc knowledgvm detail. ‘
» - J
.y -~ . N
. »

VARUBLE GROUP Sz
‘ CAN ADRPT AROGRAY. :
T NESD,

Thus,. Distal High School can be an effective teaching and -
learning environment for all students in a remote, rural .
sityation and aflow them to fulfill their highest potential B

whethef to stay in their own area or to venture into the
— world at large

.
,
- 5 . .
. - .
/ s oyt
s e - . :
N - . -

Academic area

The focus of the academic area is envisioned to be the Learn-
ing Resource Center, particularly in the lower enrollment
areas. It is the,depository for teaching resources, both .
physical and human. - It should be readily accessible to . ‘
. individuals and groups and ould be closely related to '
| ~ specialized learning laboratories. One of the major conipon-,
| s ents in the Learning Resource Center which can bridge
| both learning and social from remote areas to the outside
worldyis the Audio-Visual Informatiop Center. Here, g well .
supplied source of leaming materials can bring'the world -
of today into the classroom for all students.

‘e -




(L EAGNING- RESOURLC, .
/76 fCcUsS OF . . Jo.
. LERRMING EXPIERIENCE |

-+ The academic areas of the very small school are envisioned
to be a reflegtion of the one-room school house. Students ,

will spend the majority of their time in this area either in
small group or individual study. In the smaller.design enroll-

ments up to 50 students, the major learning space will be the '

Leaming Resource Center itself with supplementary small
general and special classrooms and laboratories..

An important component of the smaller design erfrollments
is the provision of individual study space. At the lowest
enrollment (10-20), it is anticipated that IOQ%/ of the students
will have an- individual study’space available. As the design
enrollments increase and dther sources are available, this
percentage is proposed to be reduced to Tecognize the normal
ind#vidual study or research areas which are incorporated
into the Learning Resource Center and°Audio-Visual Infor:

mation Center./ . .
« . )

Organizational models for the academic area showing the

approximate proportions for floor area dedicated to each
activity for .each.d enrollments$ up to 100 students are
shown on the illustrations. b ' \
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©  Skills Area Workshops .
Skills area workshops have been imperically selected and

. -~ grouped according to the probability of their being desired

- .- o in the progfam. Each of these have been tested'in plan form
) to determine its suitability to.conduct a program with an

. assumed number of students. The-ultimate utilization of

the allocated space will, however, be determined by the
ingenuity of the Architect and community in making multiple
yse of spaces, and of the faculty in developing effective
programs which are compatible within the space. .
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Activity Areas ~/ )

One (;f the mor:e illusive needs of the small thh sch_'é&l B .

of that for activity areas such as physical education, music,
drama, etc. Community space may be available or existing
schools may have spaces which can be used for these activ-
ities. The spaces projectdd- for these areas are based on
.no other space being available and on the probable need to
provide them in this facility.

The Tower design enroliments do not justify full-scale facil-
ities so, therefore, many require a selection of program which
fits within the space provided. Eor example, and enrollment
of 10-25 students does not justify the construction of a full
size gymnasium. _Therefore, the types of physical education
activities smay be limited to badminton, volleyball, etc.,
which' may be coeducational or individual activities such as
wrestling, gymnastics, or dance.

Food Service and Cafeteria needs are also questionable for
the lower design enrollments. At the lower end, it may
only be nec®sary to have a kitchen available with meals
being eaten in the individual carrel area. In other cases,
the activity room may be used as a cafeteria or student.
form area. - ’ ‘

-
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-~ - T . - G P
# * e T sk DEPARTMENT OF EDOCATION - - - . . = R
SECONDAR;?'“SCHOOL SPACE GUIDELINES (IN MAXIMUM GROSS SQUARE FEET OF FLOOR AREA) - - .. -
g L . : ENROLLMENT  ~ | -
o e 10-20 -3, 33-46 47-62 . 63-80 81-99
CLASSROOM(S) - g0ol 2000 15002 - 1200~ 1800 2400
LIBRARY/MEDIA CNTR.  ° 900 . 1000 1100 1200 1300 - w0 7
(% of individual study space). 75% 70% . - 65% . .- qu . 55% . 50% -
SCIENCE CLASSROOM : . -0 -0- 800 900 -~ 1000 1100 -
OFFICE - : -0- : -0- -0 100 150 200
BUSINESS ED. - - -0- 100 300 400 . 600
HOME SCIENCE : -0 -o- o 400 600 700
INDUSTRIAL ED. C 400 600 800 000 1200 1500
" MULTI-PURPOSE SPACE 1200 - 2000 ’ 2500 4200 (’P 4500 - 5000 !
SUPPLEMENTARY SPACE * . 1155(35%) 1680(35%) " 2000(30%) 2700(30%) . 3285(30%) - 3225(25%) ;
_TOTAL - aass “ 6480 8800 11840 ' 14235 16125
1 Include wet aréa for sciench/home economics. e : ) / |
2 Include wet area for home onomics. - _ -,

* In trooms, storage, -hallways, wall thickness, kitchens, and mechanical space. Restrooms for 20 .
o:c;ggzssggzld include tgleégt-oneyshower stall. 'Provisions for washgr and,dryqr for towels should also

be considered. . - \
: o .
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ALASKA DEPARTMENT OF EDUCATION

- 2 Include wet area for home economics.

.

. _ COMBINED ELEM./SEC. SCHOOL. SPACE GUIDELINES (IN MAXIMUM GROSS SQUARE FEET OF FLOOR AREA)
(TO BE USED IN PLACE OF STANDARDS IN SEPARATE ELEM. & SEC. CHARTS)
. ( -
- ENROLLMENT - 3 -
10-20 21-32 33-46 47-62 63-80 81-99 |
. . - . 1
ELEMENTARY CLASSROOM(S) ., 900’ 1800 ° 2400 3000 3600 4200
. i
SECONDARY CLASSROOM(S) 800! 12001 15002 1200 1800 2400
LIBRARY/MEDIA* 1000 1100 1200 1300 1400 1500
(% of individual study space) - 75% 70% "65% - = 60% 55% - 50% r
SCIENCE CLASSAIOM -0- -0- 800 900 1000 1100
o, ¢ .
INDUSTRIAL ED. 400 600 800 1000 1200 1500 -
) );BUSINESS ED. -~ -0 -0- 100 T 300 400 600
~$ -, .
HOME SCIENCE- -0 -0- " -0- 400 600 0
MJLTI-PURPOSE SPACE* 1500 2500 3500 ' 4200 . 4500 5000
SUPPLEMENTARY SPACE*  _ ‘e 359 35% 30% 308 308~ 25%
.o . - - -
*COMPUTED ON BASIS OF COMBINED ELEMENTARY AND SECONDARY ENROLLMENT. \
1 Include wet area for science/home economics. , ./




/ DESIGN ENROLLMENT -
AREA: SITE SIZES ) . ' : L ‘
’ 10-25 26-50 - 50-75 76-100 . 101.200 201-300 301-400 401-500
Secondary School - ) ; .
Sitesseparate .~ 36 acres | 4-8 acres | 5-10 acres| 6-12 acres ~7-15 acres 10-20 acres | 15-25 acres| - 18-30 acres
frqm Elementary . ! .
Combined Elementary . ' T . . .
Secondary Sites . 5-8 acres | 6-10acres{ 7-15acres| 8-18 acres| 10-20 acres 15-25 acres }7-30 acres| 20-35 acres
§ = " b -
» B
% \\
§
A
Voo
® , |
-~ \\ , — - . o
- - 4 , {
o 1. Larger sites may be acceptable. . )
FRIC49 g :
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COMPARING RURAL ALASKAN SCHOOL SITES

- (Alternate to form F-11

» CEFP Guideline)

Weigh each factor on a scale of |

=)

ke Ll
L}

:
[

1 (pom-) to 10 (exce]]ent) Site 1 Site 2 Site 3 Site 4
"Program Support )

Ease of Acquisition

/ « o
Cost of Site Development
(topography, access, drainage) _ o
i E
Cost of Utilities Extension
~ \'\‘ ”

Environmental Quélity

“{includes aesthetics & flora s
and faung) -
Location & Centrality to
Student Populdtion = .
Fosl '—;" C X

Ease of Expansidn

Relative Safety‘\\

Sécurity

Shape and Agequate Size of M
Site ‘

C .
Relationship €0 Other School
Facilities :
- .
' 51
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